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　The appointment of school counselors (SCs) 
in public high schools started in 1995 as a 
commission project for the application and 
investigation of SCs.Today, all public junior 
high schools (about 10000) have appointed SCs, 
and the appointment of SCs is being extended 
to elementary schools and high schools.
　In a national meeting for the training or 
school clinical psychologists department in 
August 2005, Tsubota, who is the head of the 
child and student section in the ministry of 
Education, Culture, Sports, Science and 
Technology (ECSST) ,  stated “Because 
teachers can’t do everything, the ministry of 
ECSST employed SCs (who were clinical 
psychologists) in order to secure the openness 
to outside and the speciality of education. …A 
prefectural board of education reported good 
eﬀ ects.… (As a current problem,) Because SCs 
are external, their understanding of the school 
administration system is insufficient. In 
addition, as the school staff don’t sufficiently 
understand the role fo SCs, the SCs cannot 
cooperate with school nurses and classroom 
teachers well enough. We should consider the 
future prospects of the system, such as  the 
role of the SC and the introduction of SCs to 
elementary schools and high schools.” 
　Thus, the role of a current SC is not only to 
talk with students and their guardians in a 
counselor’s room, but also to work outside the 
room.A discussion on the way the SC and 
teacher’s collaborate has just began.This 
paper aims to present a method for SC’s and 
teachers to collaborate about the problem 
arising from the relationship between teacher 
and student, and to discuss the problem by 
referring to the results of a questionnaire 
taken by teachers and students.
Content of Material
　In the situation of reproach, the recognition 
for the attitude of direction and negative 
feelings was investigated for both teachers 
and students themselves.The results indicated 
that teachers tended to reprimand strongly 
when they felt humiliated. This tendency 
became remarkable when teachers were faced 
with anti-social behavior from the  students.
This suggested that the emotion and behavior 
of teachers was complicated and related to 
the various problems arising from the teacher- 
student relationship.This paper describes how 
the teacher’s emotions were affected by the 
students.
　In September 2001, a questionnaire was 
undertaken using the following criteria to 215 
students (115 male, 100 female) in a public 
junior high school, to examine (i) the degrees 
of intensity of direction by teachers and 
negative feeling of teachers and students in 
The Collaboration of School Counselor and Teacher
　Getting a Hint from the Negative Feelings of 　　
　Teachers and Students in Situations of Scolding　
　　　　　　　　　　　Natsuyo Kawamura　
－ 46 －
situations of scolding (ii) the strength of 
underlying frustration of students against 
teachers.
　The data of 104 teachers (55 man, 49 
female) were used from Kawamura et al. 
(2004).
 (i) Criteria in situations of scolding:
　From 27 situations which had caused 
unpleasantness (Kawamura et al., 2004), 15 
situations were selected (Table 1). About the 
degree of negative feelings and the recognition 
of the scolding, the students were given four 
choices [the degree of unpleasantness: 4.really 
unpleasant, 3. slightly unpleasant, 2.not 
unpleasant, 1. the others (excluded from 
analysis); the recognition of being directed: 4. 
strongly scolded, 3. scolded, 2.not scolded, 1. 
the others (excluded from analysis)].
(ii) Criteria for the strength of underlying 
frustration against teachers:
　In March 2001, I let asked the other 38 
students, who were outside the study samples, 
freely write three points about “the direction 
and attitude of teachers which make you 
unpleasant”, and classified it into 5 criteria 
(Table 2) using the KJ-method. For each of 5 
criteria, the students answered by four 
degrees of agreement (4. totally agree, 3. 
Table 1. Criteria in situations of scolding
1. Go to school in unacceptable cloths or hair-style
2. Use contemptuous language to teachers
3. Make a coquettish reply to coaching
4. Skip out of class duties. Such as preparation for school festival
5. Pay no attention to teacher’s eager talking
6. Speak whatever one feels regardless of what is said
7. Never turn in reports despite of repeated reminders
8. Submit copies of other student’s homework
9. Never listen to the classes scrawling on notepad
10. Have no textbook on the desk after starting the class
11. Move around the classroom and obstruct the lesson.
12. Often want to be sent to the nurse’s room.
13. Drag his/her feet when cleaning the classroom
14. Go to a teacher not in charge of counseling*
15. Read comics and e-mail during the class.
*eliminated after analysis
Table 2. Criteria for frustration against teachers
1. Teachers look as if dictating students.
2. Teachers tend to make blind assumption that they are saying right things.
3. Teachers are not hesitant to tell the parents whenever there is a problem.
4. Teachers sometimes look down on certain students.
5. Students dislike being composed with other classes.
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agree, 2. disagree, 1. Totally disagree).
　In this paper, these criteria were used as 
indices of the strength of Direction (D), 
Negative feeling (N), and Frustration (F). To 
avoid confusion, such as negative feelings of 
teachers and students were expressed as Nt 
and Ns, respectively.
The reliability of criteria
　The criteria in situations of scolding were 
analyzed for teacher and student, respectively, 
and a criterion with low IT correlation 
coefficient was eliminated (Table 1). The 
confidence coefficient α was .91 (negative 
feeling) and .89 (direction) for teachers, and .90 
(negative feeling) and .93 (direction) for 
students. IT correlation coeﬃ  cients were more 
than .42 for all criteria. In the criteria for 
frustration against teachers, IT correlation 
coefficient of five criteria was more then .43 
(confidence coefficient, α =.79). Thus, the 
reliability of both criteria was conﬁ rmed. The 
degrees of negative feeling and direction did 
not differ significantly between male and 
female in either of teacher or student.
Results and Discussion
1. Data of students (Figure 1)
　There was a moderately strong positive 
correlation between negative feeling (Ns) and 
f rus tra t i on  (Fs )  o f  s tudents ,  and the 
recognition of direction by students (Ds) was 
also positively correlated both with Ns and Fs 
(Ns-Fs;r=.38,p<.01,Ns-Ds;r=.14,p<.05,Fs-
Ds;r=.24,p<.01; n=209).
　Regression analysis, in which Ns was used 
as a dependent variable, and Fs and Ds as 
independent variables, was performed. The 
eﬀ ect of Ds on Ns was not signiﬁ cant, but that 
of Fs on Ns was signiﬁ cant; The coeﬃ  cient of 
determination of the regression was 14.7 % 
(F2,203=17.5, p<.001,R=.384; Fs: t=5.53,p<.001; 
Ds: t=.78, ns). 
　Thus, the degree of negative feeling of 
students increased with the strength of 
frustration against teachers, irrespective of 
the intensity of directing by teachers.
Therefore, the degree of negative feeling felt 
by students in s i tuat ions of  d irect ion 
decreased if the strength of underlying 
frustration against teacher was low.Students 
will usually comply with strict coaching if 
they have trust in the teacher. Thus, the 
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Figure 1. The relationship between negative
  feeling and frustration of students.
Figure 2. The relationship of negative feelings
  between teachers and students.
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result may be reasonable.
　When teachers face difficulties directing a 
student, they should not only verify the 
rationality of the direction but also examine 
the underlying frustration within the student.
2. The relationship between direction and 
negative feeling of teachers and students 
(Figure 2)
　Data of 14 situations of scolding were 
compared between teachers and students. 
The recognition of the strength of direction in 
teachers (Dt) was positively correlated with 
that in students (Ds) (r=.54,p<.05), indicating 
that the teachers and the students supposed 
similar situations of scolding.The partial 
correlation coeﬃ  cient (controlling Dt) between 
Ns and Nt was significant(r=.75,p<.01) , 
whereas the partial correlation coefficient 
(controlling Nt) between Ns and Dt was 
insignificant (r=-.52,ns.).Furthermore, Ns was 
regressed by Dt and Nt. Ns was not aﬀ ected 
by Dt, but depended on Nt. The coeﬃ  cient of 
determination of the regression was 64.2% 
(F2, 11=9.87,p<.01,R=.801; Nt: t=3.77,p<.01; Dt: 
t=-2.04,ns.).
　Thus, if the degree of negative feeling of a 
teacher was strong, students also felt strong 
negative feeling, irrespective of the strength 
of the direction. In other words, when 
teachers were in a frustrated mental 
condition, students were also frustrated. This 
result seems to be natural in an emotional 
relationship between two persons. Clinical 
psychologists  make good use of such a 
reacting mental condition in counseling and 
understanding a person. In other words, they 
cons ider the changes in the ir  menta l 
conditions as  information and intend to apply 
the information to determining their next 
actions.In contrast, teachers might not fully 
recognize their frustrated mental conditions in 
situations of scolding. Even if they recognize 
it, they might not know how to deal with their 
emotions.
3. General discussion and suggestion
　Kinoshita (2002) stated, “The way of sensing 
the behavior of a person is deeply dependent 
on the previous experience (emotional 
experience). We tend to think in a personal 
framework based on our own emotional 
changes resulting from the behavior of a 
person.”.In the relation between a teacher and 
a student, the degree of negative feeling felt 
by a teacher against the behavior of a student 
depend on the personality of the teacher.If a 
teacher directs students based on his/her 
strength of negative feeling (Kawamura et al., 
2004), the teacher run a risk of directing 
selﬁ shly.
　Therefore, teachers should be aware of 
their feeling of discomfort which has been 
developed inside.If teachers are aware of their 
mental condition, they could infer those of 
students from the reaction of feeling and 
choose an appropriate way to intervene. 
However, it may be actually difficult for 
teachers to be conscious of their feelings. A 
practical education is carried out in an 
extremely vague framework.In relationships 
to students, teachers feel various emotions 
from judgments as specialists to personal likes 
and disl ikes.From personal experience, 
teachers deal with matters, which involve the 
control of such emotions.In addition, traditional 
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teachers in Japan tend to stereotypically 
direct students with their vocation and sense 
of responsibility.It is therefore difficult to 
distinguish whether their directions are 
emotional or educational.
　Ugai (2002) stated “School counselors 
represent a traditional collaboration which is 
unconsciously carried out by a mind to mind 
communication in Japanese education, and tell 
that to teachers by words, and are highly 
appreciated by the people actually working in 
schools.” Thus, if teachers face difficulties 
directing students by personal experience, 
school counselors could analyze the problems 
from aspects of the emotion and action of the 
teachers and explain it by words.School 
counselors also contact with the students and 
could observe and analyze the changes of the 
students together with the teachers.
Perspective on collaboration
　The Education Methodology is undergoing a 
large transition, and the roles of schools and 
teachers are expanding. (Satô, 2003).Teachers 
should learn by experience how to concern 
students.However, only the knowledge of 
personal experience of teachers are actually 
insufficient to cope with the problems of 
bullying, truancy, and collapse of classes.
Today, teachers are groping for solutions of 
the problems themselves.The collaboration of 
school counselors and teachers might expand 
their thoughts and build up the“think in 
action (Schon, 1983)”.The collaboration does 
not set a boundary in specialized fields 
between teachers and school counselors but 
create a new “knowledge”, that is the “think 
in action”.
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